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	Abstract:

Change. Revolution. Vertiginous speed. Thousand of complex shades that affect directly our mental structures, our learning paths. The actual over fifty-five learners have to fight with a total new panorama, where most of the mental references have been modified, recomposed or disappeared. At the same time, the presently young find a fickle society where seems very difficult to establish a sense of belonging on a particular context –fact that presents direct consequences on the historical memory and the identity construction-. Intergenerational learning activities promote the exchange of approaches between the strong aptitudes from each target group in order to enrich the needs from each collective. 

Grandparents and Grandsons’ approach has been working with this particular posing. Since the project started, some preliminary outcomes have been produced.

The following article presents a set of reflections across these results, emphasising it’s contribution to the improvement of the intergenerational learning process, particularly in terms of political dimension, roles and methodology.

Finally, this paper proposes some recommendations, based on the previous results, not only for the improvement of the learning process but also, and especially, with the idea of facilitate an intergenerational learning model transfer.  




The elder cannot be an elder if there is no community to make him elder. The young child cannot feel secure if there is no elder, whose silent presence gives him or her hope in life. The adult cannot be who he or she is unless there is a strong sense of the older people around.

Intergenerational learning is a name, a post-modern tag to call an ancestral process. Since the concept of culture was born, the social knowledge has been transmitted from generation to generation, from older to younger, through thousands of different ways. On the oral societies the figure of the narrator guaranteed the survival of a whole culture through the tales. The narrator, on his classic figure, was an old man who teaches and advertises the young generations about the ethical secrets of their common context. This approach to the transmission of knowledge is, in fact, intergenerational learning.

Nevertheless, this primary canal of the teaching-learning process, found its first revolution on the post-Guttenberg societies. The writer became the referent point replacing with its words the ancestral voices. This first moment of changes on the methodologies for the access to the information discredited inevitably the importance of the experience and, consequently, the prestige from elder teaching younger.  As Walter Benjamin writes on its brochure, El Narrador
 (1936):
«(...) la cotización de la experiencia ha caído y parece seguir cayendo libremente al vacío. Basta echar una mirada a un periódico para, corroborar que ha alcanzado una nueva baja, que tanto la imagen del mundo exterior como la del ético, sufrieron, de la noche a la mañana, transformaciones que jamás se hubieran considerado posibles.»

Despite this, we can’t stop here. Alvin Toffler published “The third wave” in 1980 where he posed a third revolution moment on this processes of transmission of knowledge. With the appearance and the popularisation of the ICT the roles between elder and young have been changed. Actually, when we talk about Intergenerational learning, we use to keep in mind certain initiatives where young people help older people to acquire the competences and skills for managing themselves on the information society. Of course, that’s also an intergenerational learning approach, however, we can’t consider a whole intergenerational learning process if we deny the reciprocity of this exchange of information.

We could say that, for the first time, we have got the possibility to equilibrate the balance between younger and elder in terms of teaching-learning processes. Elder people, in our contemporary society, are following “faustian models” where to live again a second life full of all those new experiences that born everyday and, who could be better for help them to realise this than a younger? In the meantime, younger people, as Somé (1993) suggest at the beginning of this conclusions, need the silent presence that keep the hope in their life.
Political dimension

Digital literacy is considered nowadays one of the essential skills to allow citizens to effectively take part in the modern society and to exercise full citizenship. Internet websites offer a wide range of information: opening hours of public and private offices and hospitals, forms to be downloaded and filled in without queuing at desks, lists of documents to be provided to submit a request for services, information concerning the deadlines of payment of basic services, the possibility to file a complaint for theft, home banking and many other services that allow people not to leave their home to gather information in order to obtain services and/or have better access to them. Against this effort, often fostered and supported by EU policies and programmes, there is a large group of people aged over 55 unable to draw advantages from these new opportunities/services. 

Social cohesion is one of the key objectives of the European process, as mentioned in the Single European Act, the Amsterdam Treaty and the Lisbon Declaration.
The European “cohesion funds” (mostly ESF) support a lot of initiatives aiming at tackling e-exclusion in order to preventing digital exclusion and exploiting new digital opportunities for a better inclusion of socially disadvantaged people.
E-inclusion is one of the dimensions of overall inclusion and cohesion policies. In the meaning of the European Commission, e-inclusion means a twofold approach:

· Preventing digital exclusion, i.e to prevent that disadvantaged people and disadvantaged groups could be left behind of the information society

· Exploiting new digital opportunities for a better inclusion of socially disadvantaged people or groups, or less-favoured areas

However, although in Europe a lot is done to decrease the digital gap between the generations the number of older adults using the Internet in the framework of seniors’ education is still quite small.

There are various reasons for this, amongst the most important being:

· The group of older learners is not homogenous and has various interests and competences. The Internet teaching concentrates often on technicalities rather than on mediating contents attractive to the learners.

· There are sometimes barriers already within the organisations of senior’s education, where, even in large and well-equipped organisations, the Internet is not considered or is not yet recognised as an important tool in the education of seniors.

· The motivation of older people to learn and use ICT depends mostly of the number of relevant projects oriented specially for that target group. Countries like Denmark, Iceland, Sweden, where there are a lot of older people who actively use computers and Internet have organized special training for older people during 9 years or even more.

· The cost of courses offered use to be expensive.

· The schedule proposed for including elder in intergenerational learning activities doesn’t use to match with their needs. 

Pedagogical dimension

The fear to the unknown is an intrinsic characteristic of the human being. That’s the first barrier that one can find working for the first time with new technologies. Newcomers are often paralyzed by the idea of use a computer: 
How it works? Why I’ve to use it? The fearsome “delete” option… I can’t do it!

This feeling is not related to an age matter, it happens everyday to everybody: first day at the nursery school –or at job-, first date, first driving class, etc. Every emancipation process requires a certain degree of self-confidence. It means not only to have the competences for doing it, but also to believe that you have got those competences. The only difference between an over 55 man and a teenager when they sit in front of a computer is that, while for the younger it should be a quotidian ritual, extremely likely, for the older it is his first time. 
In that sense, it doesn’t seem a secret that, in order to obtain a good pedagogical approach, a tutor may understand that people often bring these frightening thoughts to their first session.

While educating older people, pedagogical approaches should make use of students life experience. Ways should be sought to identify, acknowledge, value, use, share and build on this experience for the benefit of both individuals and groups of older learners
. It has proved to be the case that successful learning for older people is informal, social and fun. Strict direction and formal evaluation should be avoided to make the feeling relaxed and thereby the situation not scary for participants. The concept of experiential learning conceptualised by Rogers
 can be taken as a good framework for teaching ICT to older people. 

Learning to use a computer it’s a practical skill process that involves a series of repetitive moves that are assimilated by practice until they become automatic. Nevertheless, learning to include ICT on the classical pedagogical paradigms implies a whole mental structure reorganisation. More than “how” to use a computer, what really stops older people is a motivational problem based on the “why” to use a computer. 

Meaningful learning is a key point on this process. As far as new technologies are fundamentally a tool, they need to be filled with a content. This is a good opportunity to transform the ICT learning process into a really reciprocal intergenerational learning action. Meaningful intergenerational learning means to work on determinate topics where older can return this teaching to younger. 

One of the most relevant issues that strengthen the bonds of the intergenerational learning is the historical memory. This common cultural heritage situate younger and elder under the same umbrella. Filling up the container that a tool as ICT creates with this topic is a very good way to start working on intergenerational learning.

The selection of content is not only important for the over mentioned meaningful learning, but it becomes essential from a methodological approach. A teaching-learning process based on a suitable content allows elder to feel more comfortable on their new adventure through ICT, and so, more willing, more useful and less afraid to learn. On that sense, a learning proposal based on Decroly’s interest centres
, could be a good starting point for introducing both elder and younger to a meaningfully common intergenerational learning path.
According to Rogers all human beings have a natural inclination to learn; the role of the teacher or facilitator is to facilitate such learning. On that sense, the role of the tutors – young people, in G&G case- starts with the aim to show beginners that they are capable of making a start and that using a computer is something they will enjoy and find valuable. However, their role should be, as well, based on the disposition to learn from elder about those specific topics that engage each generation.

That’s why the staff for intergenerational courses must be specially trained not only methodologically but also psychologically. 
Recommendations

Following these outcomes, G&G proposes a number of points to be taken into consideration for the future steps of the project:

1. A powerful start-up system with the 'buddy' way of learning is needed. The one-to-one relationship between the young tutor and the trainee helps the latter begin pleasurably using the PC, emails and Internet in a hands-on way. Practising using the mouse, typing in an email address or an URL and doing a simple search can all be achieved in a short time (often only in one single session), thus inspiring confidence, a sense of amazement and a powerful desire for more.

2. The contents of the training should be attractive and meaningfully to the learner. It’s necessary to promote older learners’ motivation to start to use ICT.  Elder’s expectation has to be checked out by asking encouragingly what she/he hopes to gain, so the session has to be tailor-made. 
Common answers are 'How to' questions: How to find websites of general interest How to find the sites to book Flights or Holidays, How to send emails, How to use Search Engines, How to compile and print a letter, and store it in a folder, etc. The learners decide to a great part if, what and when, how and with which goal will they learn.

3. The learning experience should point out for the trainees also those potentialities linked to the use of ICT that go beyond their expectations and can be considered as “unexpected answers to real needs”, with the result of enhancing their motivation for learning.  

4. The contents of the training should be immediately transferable and applicable in the trainee’s everyday life: the usefulness of the contents learnt should be self-evident. 

5. The learning process should combine the one-to-one tutor-trainee relationship, based on the concepts of scaffolding and empowerment, with a collaborative learning approach.

6. The training path should provide the trainee with new possibilities/tools to establish/maintain contacts with other people: these elderly people should eventually not only be able to use Internet and e-mails to maintain contact with family and friends, but they should also be able to develop new contacts with peers through net-based facilities for contact and dialogue.

7. Specific strategies and activities must be made to ensure that people continue to use computers and Internet on their own after the course, so that the knowledge and experience gained during the learning activities will not be lost.
8. Most successful and effective initiatives and teaching programs seem to be those targeted and tailor-made specifically for older people. It’s fundamental to take into account their background, previous experiences, learning speed, special needs and social context.
Considerations for the transfer of an intergenerational model
As in every specific teaching-learning process we can’t forget the importance of the context. All the actors involved in any pedagogical process come with their own learning traditions, values, and beliefs. We can’t deny either the social and institutional systems that describe their own learning problematical, nor the peculiarities regarding the different languages intended as idiomatic diversity but also as a generational lexical difference.

These are reasons enough strong to take into account some considerations about the better way to transfer the up mentioned recommendations to each specific European context.

The social model of learning is part of the culture of each country. Educational barriers are cultural barriers. When compared to the rest of the world, Europe has its own cultural dimension. Nevertheless this dimension is second to national identity, which preserves context specific traditional values and beliefs such as:

· the relationship with authority;

· the relationship between the individual and the group;

· the concept of elder and young;

· the role of the learners (active and passive);

· the control of the emotions;

· the management and perception of time.

The next generations are liable to relate differently to authorities like teachers: they learn as much from another as from course materials or from the interjection of a tutor, by starting to collect information by themselves. 

Nevertheless, learning is readily associated with constraint. All self-learning systems require great motivation and autonomy from the individual learner’s side.

It is important to remember that motivation is one of the most relevant factors for any training activity: a well adapted product will not meet the aims and objectives if both elder and young people are not interested in the subject, if they feel constrained to attend the course or if they are not able to perceive the direct benefit of the training activity.

Regarding the social and institutional systems, there are obvious differences from one country to another, in terms of structure, administration, curriculum, regulations, etc. at any level in education or training.

There are also differences in teaching and pedagogical methods used in various national or regional contexts. These vary according to the cultural background and the importance given to factors such as attitudes towards tradition, authority, etc.

Differences like these necessarily have an impact on the way people are accustomed to learn: for example, systematic use of an “affirmative” teaching method such as a lecture leads to less autonomy and a less critical mind than systematic use of “co-operative” methods such as case studies or group discussions.

It is essential therefore, to carefully consider the type of teaching methods to which the target group are accustomed.

Talking about the transfer of a model, there is not one right and single way to proceed, so all the outcomes captured on this document must be taken as suggestions. It will be always necessary to review every suggestion in relation to the context where the model has to be applied.
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